Textbooks play a very crucial role in the process of language teaching and learning. They affect the whole language learning/teaching process. The purpose of this study was to carry out an evaluation of English textbooks currently in use at high schools in Iran from teachers' and learners' points of view in a comparative way. To this end, the study employed a mixed methods design. The data were collected through questionnaires with 43 close-ended items consisting of nine different sections. The results showed that both the teachers and the learners believed that the high school English textbooks are highly ineffective in terms of actual activities, language functions section, pronunciation practice, physical make-up, reading texts, speaking and writing sections and are effective only in terms of vocabulary section, and grammatical points. It can be concluded that the English textbooks used in Iranian high schools cannot meet the Iranian learners' and teachers' needs and wants since they are grammar-based. The findings of this study can be used by the textbook designers in order to take account of the teachers' and learners' preferences and perceptions while designing new editions of the textbooks.
Introduction
Textbook is an almost universal element of English language teaching and no teaching/learning situation is complete until it has its relevant textbook. In educational programs, textbooks are considered to be one of the invaluable components and reliable resource for teaching and learning process. They are important resources for teachers in assisting learners to learn every subject including English. For EFL learners, the textbooks become the major source of contact they have with the language apart from the input provided by the teacher. Moreover, Dubin and Olshtain (1986) state that the tangible element that gives a language course face validity to many teachers and learners, is the textbook. That is why textbook selection and evaluation appears to be a very important issue in teaching and learning process.
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.2 Participants of the Interviews
The participants for the semi-structured interviews were selected randomly. 2 teachers and 6 learners participated in the interviews.
Materials
The materials used in this study included semi-structured interviews and questionnaires. As a matter of fact, the questionnaires had 5-point scales in the Likert format and the teachers and the learners were asked to mark their beliefs by ticking one of the five boxes in each elicitation question. The data emerging from ticking one of the 5-point scales were numerical. Hence, they were analyzed quantitatively. The researcher also interviewed some of the teachers and learners in order to cross-check the validity of the results, so the qualitative data were collected through the semistructured interviews. A sample of the questionnaire and a sample of the interview questions are provided in the Appendix A, Appendix B, respectively.
edures
After obtaining the necessary permissions from the Ministry of Education in both Urmia and Salmas and also from the schools and the teachers, the questionnaires were distributed among 300 learners and 50 teachers. To be more specific, the questionnaire disseminated and collected simultaneously in the same day. The same questionnaire was also administered to the teachers at their convenience. The interviews were conducted with 2 teachers and 6 learners. Each interview protocol was carried out face-to-face with the teachers and the learners.
Data analysis & Results
In order to answer the research question, descriptive statistics, independent sample t-test were used.
Descriptive statistics for Items related to Different Sections of the Book One (Learners' Perceptions)
The results of the items related to different sections of the first-year high school English textbook in the questionnaire from the learners' perspective are demonstrated in Table 1 . The first row of Table 1 presents the percentages of the selected options, and the second row of the Table demonstrates the sum of the number of responses to each of the choices. In the third column of Table 1 , the percentages in the second column of the Table have been merged. As Table 1 shows, the learners' responses have a tendency towards the ineffective end of the continuum in terms of Actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section. However, their responses have a tendency towards the effective end of the continuum in terms of grammatical points and Vocabulary items sections.
Descriptive statistics for Items related to Different Sections of the Book Two (Learners' Perceptions)
The results of the items related to different sections of the second-year high school English textbook in the questionnaire from the learners' perspective are demonstrated in Table 2 . As Table 2 shows, the percentages of the responses rating actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section to be ineffective are significantly higher than the percentages of those that rated to be effective. However, the percentages of the responses rating grammatical points and Vocabulary items sections to be effective are significantly higher than the percentages of those that rated to be ineffective.
Descriptive statistics for Items related to Different Sections of the Book Three (Learners' Perceptions)
The results of the items related to different sections of the third-year high school English textbook in the questionnaire from the learners' perspective are demonstrated in Table 3 . Table 3 shows, the learners' responses have a tendency towards the ineffective end of the continuum in terms of Actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section. However, their responses only have a tendency towards the effective end of the continuum in terms of grammatical points and Vocabulary items sections.
Descriptive statistics for Items related to Different Sections of the Book One (Teachers' Perception)
The results of the items related to different sections of the first-year high school English textbook in the questionnaire from the teachers' perspective are demonstrated in Table 4 . 
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Abbreviations: HE stands for Highly Effective, SE for Somewhat Effective, SI for Somewhat Ineffective, HI for Highly Ineffective, NK for 'I do not know', E for Effective, and I for Ineffective.
As Table 4 shows, the percentages of the responses rating actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section to be ineffective are significantly higher than the percentages of those that rated to be effective. However, the percentages of the responses rating grammatical points and Vocabulary items sections to be effective are significantly higher than the percentages of those that rated to be ineffective.
Descriptive statistics for Items related to Different Sections of the Book Two(Teachers' Perceptions)
The results of the items related to different sections of the second-year high school English textbook in the questionnaire from the teachers' perspective are demonstrated in Table 5 . (29) 3% (12) 15.75% (63) 22% (88) 9.25% 3% 37.75%
As Table 5 shows, the teachers' responses have a tendency towards the ineffective end of the continuum in terms of Actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section. However, their responses only have a tendency towards the effective end of the continuum in terms of grammatical points and Vocabulary items sections.
Descriptive statistics for Items related to Different Sections of the Book Three (Teachers' Perception)
The results of the items related to different sections of the third-year high school English textbook in the questionnaire from the teachers' perspective are demonstrated in Table 6 . As Table 6 shows, the percentages of the responses rating actual activities, Language functions section, Reading section, Physical make-up, Pronunciation practice, Speaking section, and Writing section to be ineffective are significantly higher than the percentages of those that rated to be effective. However, the percentages of the responses rating grammatical points and Vocabulary items sections to be effective are significantly higher than the percentages of those that rated to be ineffective.
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As Tables 1, 2 , 3, 4, 5, and 6 show actual activities, language functions, reading section, physical appearance, pronunciation points, speaking section, and writing section of the three high school English language textbooks which the learners rated them as being ineffective and vocabulary items, and grammatical points as effective were rated as the same by the teachers. Table 7 demonstrates that the mean score difference is not meaningful in terms of actual activities, language functions section, vocabulary items, pronunciation points, physical appearance, speaking section, and writing section, the mean score difference is not meaningful when the whole book is taken into consideration as well. However, as can be seen, the mean score difference is meaningful in terms of reading section, and grammatical points. Table 8 demonstrates that the mean score difference is not meaningful in terms of actual activities, language functions section, grammatical points, reading section, and speaking section. However, as can be seen, the mean score difference is meaningful in terms of pronunciation points, vocabulary items, physical make-up, and writing section. The mean score difference is meaningful when the whole book is taken into consideration as well. Table 9 demonstrates that the mean score difference is not meaningful in terms of grammatical points, vocabulary items, and reading section. However, as can be seen, the mean score difference is meaningful in terms of actual activities, language functions section, pronunciation points, physical make-up, speaking section, and writing section. The mean score difference is meaningful when the whole book is taken into consideration as well. The results of Table 10 and Table 11 indicate that the level of meaningfulness in actual activities, language functions section, vocabulary items, physical appearance, pronunciation points, speaking section, and writing section is more than 0.05; therefore, the mean score difference is not meaningful. As can be seen, no significant difference exists between learners' perceptions and teachers' perceptions in terms of actual activities, language functions section, vocabulary items, physical appearance, pronunciation points, speaking section, and writing section of the first-year high school English textbook. The results of the Tables also indicate that the level of meaningfulness only in reading section, and grammatical points is less than 0.05. It could be concluded that there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of reading section, and grammatical points of the first-year high school English textbook. The results of the data analysis indicated that the level of meaningfulness in actual activities, language functions section, reading section, grammatical points, and speaking section of the second-year high school English textbook is more than 0.05; therefore, the mean score difference is not meaningful. Therefore, no significant difference exists between learners' perceptions and teachers' perceptions in terms of actual activities, language functions section, reading section, grammatical points, and speaking section of the second-year high school English textbook. The results of the data analysis also indicated that the level of meaningfulness in vocabulary items, physical appearance, pronunciation points, and writing section of the second-year high school English textbook is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of vocabulary items, physical appearance, pronunciation points and writing section of the second-year high school English textbook. The results of the Tables 14 and 15 indicates that the level of meaningfulness in reading section, grammatical points, and vocabulary items of the third-year high school English textbook is more than 0.05; therefore, the mean score difference is not meaningful. Therefore, no significant difference exists between learners' perceptions and teachers' perceptions in terms of reading section, grammatical points, and vocabulary items of the third-year high school English textbook. The results of the Tables also shows that the level of meaningfulness in language functions section, actual activities, physical appearance, pronunciation points, and speaking section, and writing section of the third-year high school English textbook is less than 0.05. Therefore, there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of language functions section, actual activities, physical appearance, pronunciation points, and speaking section, and writing section of the third-year high school English textbook.
The obtained mean and Std. Deviation for learners' and teachers' perceptions about different sections of Book 1
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Discussion & Conclusion
The results of the data analysis indicated that actual activities, language functions, reading section, physical appearance, pronunciation points, speaking section, and writing section of the three high school English language textbooks which the learners rated them as being ineffective and vocabulary items, and grammatical points as effective were rated as the same by the teachers. This finding is in line with Hashemi's (2011) finding who reached the conclusion that the high school textbooks are not satisfactorily acceptable in terms of reading, pronunciation practice, practical concerns, and physical make-up. The textbooks were only "to some extent" acceptable in term of grammar presentation and practice. Moreover, the results of the data analysis indicated that no significant difference exists between learners' perceptions and teachers' perceptions in terms of actual activities, language functions section, vocabulary items, physical make-up, pronunciation points, speaking section, and writing section of the first-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of reading section, and grammar section of the first-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of reading section demonstrates that teachers' opinions toward the ineffectiveness of the reading section is stronger than those of the learners, therefore, the difference in views may stem from the fact that teachers look at the books with their critical view and the experiences they have in teaching different books by which they can analyze with more details. Moreover, the difference in mean scores between teachers and learners in terms of grammar section demonstrates that learners' opinions toward the effectiveness of the grammar section are stronger than those of the teachers'; therefore, the difference in views can be attributed to the learners' high scores in achievement tests of grammar.
Moreover, The results of the data analysis indicated that no significant difference exists between learners' and teachers' perceptions in terms of actual activities, language functions section, reading section, grammatical points, and speaking section of the second-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that there is a meaningful difference between learners' and teachers' perceptions in terms of vocabulary items, physical appearance, pronunciation points and writing section of the second-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of vocabulary items demonstrates that teachers' opinions toward the effectiveness of the vocabulary items are stronger than those of the learners. Moreover, the difference in mean scores between teachers and learners in terms of physical appearance, pronunciation points, and writing section demonstrates that teachers' opinions toward the ineffectiveness of the physical appearance, pronunciation points, and writing section is stronger than those of the learners', therefore, the difference in views may stem from the fact that teachers look at the books with their critical view and the experiences they have in teaching different books by which they can analyze with more details and also to the fact that learners in the second grade do not care about the physical appearance of their books much the same as the teachers, in other words teachers are more sensitive than their learners and can see that the second-year high school English textbook does not have enough quality in absorbing learners. The teachers believe that the second-year high school English textbook should have better illustrations to attract the learners. This view is in line with Dougill (1987) who argues that the physical appearance of the materials should be appealing enough to motivate the learners. This can be meant that the physical make-up of the second-year high school English textbook should be improved to motivate the learners.
Moreover, the results of the data analysis indicated that no significant difference exists between learners' perceptions and teachers' perceptions in terms of reading section, grammatical points, and vocabulary items of the third-year high school English textbook. It can be concluded that this result confirms the null hypothesis and rejects the alternative hypothesis. The results of the data analysis also indicated that there is a meaningful difference between learners' perceptions and teachers' perceptions in terms of language functions section, actual activities, physical appearance, pronunciation points, and speaking section, and writing section of the third-year high school English textbook. It can be concluded that this result rejects the null hypothesis and confirms the alternative hypothesis. The difference in mean scores between teachers and learners in terms of language functions section, actual activities, physical appearance, pronunciation points, and speaking section, and writing section demonstrates that teachers' opinions toward the ineffectiveness of the language functions section, actual activities, physical appearance, pronunciation points, and speaking section, and writing section are stronger than those of the learners, therefore, the difference in views may stem from the fact that teachers look at the books with their critical view and the experiences they have in teaching different books by which they can analyze with more details and also from the fact that, the learners in the third grade do not care about the physical appearance of their books much the same as the teachers, in other words teachers are more sensitive than their learners and can see that the third-year high school English textbook does not have enough quality in absorbing learners. The teachers believe that the third-year high school English textbook should have better illustrations to attract the learners. This view is supported by Griffiths (1995) who argues that interesting, attractive, and wellillustrated materials are more favorable in learners' and instructors' views.
It can be concluded that the English textbooks currently used in Iranian high schools meet neither the expectations of the learners nor the teachers within the Iranian educational system since it is grammar-based. As a result, since for Iranian EFL learners textbooks are the primary source of first-hand experience with English (Azizifar et al., 2010) , high school English textbooks should be revised, and they should provide learners with opportunities to interact with the materials that motivate them to learn English (Gibbs, 1992, as cited in Rahimi and Hassani, 2012) . So, the writers of the books can employ more communicative activities in order to motivate both the teachers and the learners. The findings of this study provide vital information to the textbook designers, ELT material developers and to everyone who involves in learning and teaching process especially in the field of teaching of English as a foreign language (TEFL). 
